
TEMPLATE PROPOSAL
Note: The authors have agreed to have their proposals serve as exemplar.

1. Descriptive project title:   
Supporting the Development of Reflective Practice: A Study of the CLEAR Reflection Process in a Course-Level WIL Environment	Comment by Katie McElroy: A well done title describes what the project is, where it is happening, and how it will be done. 

What: Supporting the Development of Reflective Practice 
Where: a Course-Level WIL Environment
How: A Study of the CLEAR Reflection Process

1. Project summary (max 150 words): 
 
This project examines how a structured approach to reflection supports students’ development of critical reflective practice as part of a course-level WIL experience. The CLEAR WIL Reflection Process (Appendix 1) developed by the Centre for Work Integrated Learning (CfWIL), is implemented in a kinesiology course where students complete three reflective activities tied to their WIL placements. Surveys will gather student feedback on the effectiveness of the process in supporting deep, critical self-reflection, and the accompanying rubric in fostering revisioning and growth. Qualitative and semi-qualitative analysis will examine responses for evidence of increased confidence and the development of reflective practice.	Comment by Author: This is a strong opening sentence! It clearly tells the reader what the project is and what the focus is. 	Comment by Katie McElroy: This entire paragraph clearly and concisely describes what the project is, how it will be done, and what it will lead to. 

There is a section dedicated to the context and rationale of the project, so the summary just needs to provide the most basic aspects of the project. 

As course-level WIL expands within the Faculty of Health, a common reflective approach promotes consistency in student engagement and instructor and TA evaluation. Findings will inform WIL resource development, support broader adoption across the faculty, and strengthen students’ ability to integrate reflective learning across courses and contexts.	Comment by Katie McElroy: This makes it very clear what the project will accomplish. It is a good idea to end your summary with this. 

This proposal builds on a previous LITE Grant received. Below is a brief (250 word) overview of the completed project’s purpose and findings.

The previous LITE Grant project was undertaken because the CfWIL needed a common reflective approach that could be used across its full suite of offerings to support critical, self-reflection. After surveying available models in diverse sectors, the centre determined that a new approach was needed to meet the requirements of quality WIL (support deep, multifaceted, impactful reflection and lifelong learning). Post development and initial consults with reflection experts and practitioners within the University of Waterloo community field testing was required. The previous study invited WIL students to use the newly developed CLEAR WIL Reflection Process to guide completion of a pre-determined reflective activity selected from an existing “Career Foundations for WIL ” course and modified for stand-alone use and afterwards, provide an account of their experience using it via a survey.  The responses indicated that the CLEAR WIL Reflection Process offers a structured yet flexible framework for embedding meaningful reflection into work‑integrated learning (WIL) curricula. Student feedback suggested that CLEAR’s primary contribution is to provide a more usable reflective pathway that supports students in moving beyond descriptive recount toward deeper sense‑making, intentionality, and future‑oriented application. By making reflection procedural rather than abstract, the value of CLEAR appears to lie in how it translates reflective intent into actionable steps. Rather than positioning reflection as an intuitive or self‑evident practice, CLEAR frames reflection as a learnable process that can be followed, revisited, and adapted.

1. Project goals/outcomes and, where applicable, research question(s) to be investigated: 

The project examines how a structured WIL reflection process serves to support students’ development of critical reflective practice over time. Specifically, the project examines the effectiveness of:	Comment by Katie McElroy: While it may feel redundant to repeat the same information from the summary above, it is important to do! Keep in mind that reviewers often do not read the proposals in order. Every section should stand on its own. 

· the CLEAR Reflective Process in supporting deep, critical self-reflection within the course context	Comment by Katie McElroy: Bullet points are a great tool to use in a proposal, especially because they can help to keep your word count down. 
· the accompanying rubric in supporting student revisioning and growth 

Research Questions
1. Do students perceive the CLEAR Reflection Process as a guide for structuring and deepening their WIL self-reflections? How?
2. Do students perceive rubric‑based feedback as supporting deeper, more multi-faceted self-reflection across iterations? How?
3. Does repeated engagement with the CLEAR Reflection Process contribute to increased confidence and fluency, leading to the genesis of a reflective practice? 



1. Project rationale and description, including review of relevant literature (where applicable) and contextual information: 

Work‑Integrated Learning (WIL) is a well‑established form of experiential education that formally integrates academic studies with quality experiences within a workplace or practice setting. At minimum, WIL experiences include an engaged partnership of an academic institution, a host organization, and a student. WIL can occur at the course or program level. 

A defining pedagogical feature of high‑quality WIL is structured reflection, which serves as the primary mechanism through which students transform experience into learning. The Higher Education Quality Council of Ontario has underscored the value of reflection “to assist students in thinking critically about their work experiences by contemplating the influence an experience has on their life; to generate an awareness of the origins and importance of particular learning experiences; and to create new meanings regarding previous experiences” (Stirling et al., 2024). Reflection enables learners to synthesize academic knowledge and professional skills, supporting outcomes related to employability, identity formation, agency, and lifelong learning (CEWIL Canada, 2021).	Comment by Katie McElroy: This is a good implementation of sources to back up the project. Reviewers will be looking for this! 

However, students frequently struggle to engage in meaningful reflection without structured guidance. Without a scaffolding mechanism, reflective tasks often remain descriptive and surface-level rather than a critical analysis and forward-looking action (Ash, et al., 2009).	Comment by Katie McElroy: This section effectively provides context for the “problem” and how this project can solve it. This is a key aspect of a strong proposal.  

The CfWIL has developed and field‑tested the CLEAR WIL Reflection Process (a WIL‑specific reflection approach) that is intentionally designed to guide learners through a coherent, staged reflective process that moves beyond description toward critical examination, integration, reconstruction, and responsibility. 

Results from the initial field‑testing of the CLEAR Process suggest that clearer guidance supports deeper reflection, and the structure of the process facilitates reflective thinking across multiple dimensions of experience. However, these early findings were limited to single‑use reflection activities conducted within a test environment rather than embedded within a course. This proposed project examines the feasibility of embedding the CLEAR Reflection Process within a credit‑bearing course that includes a course‑level WIL experience. Specifically, we propose implementing this study within a kinesiology course where students complete multiple structured reflections across the academic term related to the WIL experience embedded into the course. This context presents a unique opportunity to explore how students engage with this process in a credit-bearing course over time and whether repeated use promotes the internalization of critical self-reflective practices.  	Comment by Katie McElroy: If your current proposal is building upon a completed project, it is important to make a clear distinction between the two, as done here. 
 
Conceptually, this project advances understanding of how the CLEAR Reflection Process strengthens critical analysis and forward-looking action, supports the integration of academic and work-place experiences, and examines how reflective skill development supported by CLEAR unfolds over time. 

Understanding how work-place experience informs academic understanding and how academic understanding informs work-place performance is central to WIL pedagogy. Additionally, the development of a reflective practice is key to establishing life-long learning mindset (McRae, Pretti and Church, 2018).


1. Plan/methods/procedures for carrying out and assessing the project:

This project employs a mixed-methods approach informed by developmental action research. This methodology combines qualitative and quantitative data with iterative, stakeholder-driven problem-solving. 
 
Context and Participants 
The study will be conducted within a credit-bearing, upper-year undergraduate kinesiology course that includes a 2 hour/week WIL clinic component (refer to syllabus in Appendix 2). As part of the existing course design, students are required to complete three reflective assignments distributed across the academic term. These reflections are aligned with course learning outcomes and are already embedded within assessment structures. 	Comment by Katie McElroy: Appendices are a very useful tool! They do not count in the word count and are a great place to provide some further information for the reviewers, like course syllabi, surveys, or worksheets. 
 
During the first week of the course, students will be introduced to the concept of critical reflection, along with an overview of the CLEAR Reflection Process, through a dedicated lecture and accompanying materials available on LEARN.  Students will be guided in applying the CLEAR Reflection Process to structure their reflection assignments, with explicit instruction, rubrics and sample reflections.   

Students will be invited to participate in the research study within the first week of term and reminded of the opportunity prior to their first reflective assignment. Participation in the research component (i.e. completion of surveys for research purposes) will be voluntary and clearly separated from grading. Students will be incentivized to participate by receiving a $20 Watcard top-up. They will also be entered into a draw to win one of 2 $100 grocery store gift cards.	Comment by Katie McElroy: This proposal does a great job making it clear how students will be recruited and incentivized to participate.

As student involvement is a key part of the research project, this is a very important aspect of the proposal. If possible, you should provide some specific numbers for the participants. E.g. how many students will be in the courses, how many survey responses are needed, etc. 
 
Data Collection 
Students will be invited to complete a short online survey at four points in the term – once prior to engaging in formal reflection and then, three times following the completion of each reflection assignment – to enable longitudinal comparisons. Survey questions will be designed to capture student experiences using both the CLEAR Reflection Process and the associated rubric‑based feedback. Sample questions are included within the table below.
 
Data Analysis 
Quantitative survey data will be analyzed using Braun and Clarke’s inductive thematic analysis.
Comparisons across time points will allow the research team to identify shifts in student perceptions as familiarity with both the framework and rubric increases. 
 
Evidence of Impact
The project aims to collect evidence of: 
· Impact on students’ perceived ability to engage in deep, critical reflection 
· Increasing fluency and internalization of reflective processes over time 
 
Findings will provide actionable guidance for instructors seeking to embed structured reflection into course‑level WIL experiences.
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	Goals/Outcomes
	Data Collection
	Data Analysis
	Roles and Responsibilities

	Research Questions 
1. Do students perceive the CLEAR Reflection Model Process as a guide for structuring and deepening their WIL self-reflections? How? 
2. Do students perceive rubric‑based feedback as supporting deeper, more multi-faceted self-reflection improvement across iterations? How? 
3. Does repeated engagement with the CLEAR Reflection Process contribute to increased confidence and fluency, leading to the genesis of a reflective practice? 
	Students will be invited to complete short online surveys at 4 points in the term:
1. Prior to engaging with formal reflection in the course – to establish a baseline
2. Post the first reflective activity – to gather student perceptions of their first use of the CLEAR Reflection Process
3. After the second reflective activity – to gather changes in student perceptions after their second use of the CLEAR Reflection Process and to gather student perceptions of rubric-based feedback in supporting deeper, more multi-faceted self-reflection
4. After the third reflective activity – to gather longitudinal changes in student perceptions after their third use of the CLEAR Reflection Process and to gather changes in student perceptions of rubric-based feedback in supporting deeper, more multi-faceted self-reflection after receiving their second round of feedback
Example questions for each student survey:
1. Have you engaged in formal reflection in any course previously? If yes, did you follow a particular model or framework?
2. Did the CLEAR Reflection Process help structure your reflective thinking? If yes, how?
3. Did the rubric‑based feedback in support you in deepen your reflection? If yes, how?
4. Did your repeated engagement with the CLEAR Reflection Process increase your confidence in reflection? If yes, how?
	Responses to the survey questions will undergo qualitative data analysis following Braun and Clarke’s inductive thematic analysis. The co-applicant’s experience with this approach to qualitative data analysis and its suitability to this study guided this selection. 
Data will be interpreted with view to identifying information that will help address the two aims of the study
· Examine the effectiveness of the CLEAR Reflective Process in supporting deep, critical self-reflection within the course context 
· Examine the effectiveness of the accompanying rubric in supporting student revisioning and growth 


	Applicants and SCRSU will work collaboratively to finalize survey questions
SCRSU will distribute the survey and collect responses.
SCRSU will conduct the qualitative analysis of the collected data 
The PA and co-applicant will interpret the data analysis and compile the project outputs – reports, summary of findings, and prepare research paper(s) and presentations for dissemination.





1. Statement regarding areas of expertise of project applicant(s)

	Research Team Member	Comment by Katie McElroy: This section should be amongst the shortest of the proposal (50-75 words). Using a table (or something like bullet points) here is a good way to keep it concise. 
	Expertise

	Principal investigator
	Subject expert in the course in which the project is centred 


	Co-investigator
	Qualitative data analysis
Educational development, WIL pedagogy and curriculum integration



Expertise in survey design and data analysis will be supplemented by the Statistical Consulting and Survey Research unit. 	Comment by Katie McElroy: The SCSRU provides a 30-minute consultation free of charge. 

1. Outline of project’s impact – contribution to your faculty, and when applicable, to the broader UWaterloo community (300 words):

This project aligns closely with UW’s strategic vision to prepare students for complex, rapidly evolving futures by fostering adaptable, reflective learners who can translate experience into meaningful learning and future action. Work-Integrated Learning (WIL), recognized as a distinctive feature of a Waterloo education, plays a central role in this vision. This project strengthens that distinction by supporting Undergraduate Degree-Level Expectation (UDLE) #7 – Experiential learning, which emphasizes students’ ability to articulate knowledge, skills, and experiences, an outcome closely aligned with the development of critical reflective practice.	Comment by Katie McElroy: Pulling in specific expectations or elements of a strategic plan is important! Reviewers may not know the specifics of your faculty’s plan, but this provides a very clear example as to how your project fits into the long-term goals of the faculty or university as a whole.

The project also directly supports the Faculty of Health’s strategic priority of Meaningful Education, which emphasizes high-quality teaching and the expansion of experiential learning opportunities supported by best practices. Within the Faculty, it addresses a key challenge: enabling students to move beyond descriptive accounts toward deep, critical reflection. The Faculty’s commitment to this area is further demonstrated through dedicated leadership, including the role of an Associate Dean, Experiential Learning, underscoring the importance of advancing evidence-informed approaches to WIL. By evaluating the CLEAR WIL Reflection Process and its associated rubric, the study will generate evidence on how structured guidance and iterative feedback support students in developing confidence, fluency, and independence in reflective practice, while promoting consistent and efficient teaching and assessment practices. 

Findings will inform scalable WIL resources that integrate readily into existing curricula.
Beyond the Faculty, the CLEAR Reflection Process offers a transferable, evidence-informed framework adaptable across disciplines and course contexts. By identifying factors that support reflection, feedback integration, and the development of reflective practice, this project provides actionable insights for instructors and programs, strengthening the quality and coherence of experiential learning across the University. 	Comment by Katie McElroy: Something that can be applied across a wide range of contexts will boost a proposal. 

h)  Plan for dissemination: 

Results will be shared thought the following: 

Local venues
· UWTL 2027 – informing the broader UW community about the usability of the CLEAR Reflection Process and its ability to enhance critical reflection in course-level WIL.	Comment by Katie McElroy: UWTL is always a great place to share your project. 
· Faculty of Health Teaching fellows – Present the findings at one of their “lunch and learn” events held for faculty and staff members to support of the expansion of experiential learning opportunities within Health
· Integrated teaching support unit – sharing this model within the curriculum and pedagogy group to encourage its adoption across other faculties.

Broader approaches	Comment by Katie McElroy: Having both internal and external approaches to dissemination is a good idea. Make sure you are justifying any costs associated with these in your budget! 
· International Journal of Work-Integrated Learning – submit manuscript for publication to share course-level application of the CLEAR Reflection Process (no cost for manuscript submission)
· Canadian Society for Exercise physiology – Poster presentation: focus on pedagogy and experiential learning for professional members (Applicant is on the board so no cost to attend)
· Society for Teaching and Learning in Higher Education – share findings at annual conference to showcase UW developed resources (CLEAR Reflection Process and accompanying rubric) as leaders in the field of WIL pedagogy (Co-applicant has research as a part of her role and her attendance at STHLE is supported by her unit) 


i) Sustainability

This project is designed to be inherently sustainable, as it builds on a reflection process and rubric that are already embedded within an existing course. Once established, the CLEAR Reflection Process and associated assessment approach require no additional financial or personnel resources to maintain. The process is iterative and can be readily sustained through continued use within the course, with minor refinements made as part of normal instructional practice.

Importantly, the framework and rubric are highly adaptable. Following this project, they can be extended to other course‑level WIL contexts through discipline‑specific modifications to reflection prompts and examples. This flexibility supports broader adoption across courses and programs without the need for substantial redevelopment or ongoing external support.




j) Budget: 

	
Item

	Rate
	# hours
	Amount
	Justification	Comment by Katie McElroy: Be a granular as possible in the budget. It does not count towards your final word count, so break down and justify each individual expense as much as possible. 

	Student Volunteer Incentives 
	
	
	$1,200
	Minimum $20 WatCard top up per student if all 4 surveys are completed. Up to a maximum of 50 students (50 X $20 = $1,000) – top up will be scaled to participation rate to a maximum of $50 per student (20 participants)
 
2 Draws of $100 (2 X $100 gift card = $200) 

Justification: to encourage participation by providing an honorarium for student time and effort.


	Statistical Consulting and Survey Research Unity (SCSRU)
	
	
	$6,140
	Statistical Consulting and Survey Research Unit will:
· consult on the survey questions and ensure they are capturing responses of interest.
· distribute the survey and collect responses
· conduct the qualitative analysis of the collected data

Justification: SCSRU to provide survey services for the project.
Please see quote in appendix 3 for a detailed breakdown.

	Society for Teaching and Learning in Higher Education (STLHE) Conference Attendance 
	
	
	$160
	Justification:  to disseminate findings to showcase WIL as a distinctive feature of a Waterloo education and share UW developed resources (CLEAR Reflection Process and accompanying rubric) that identify Waterloo as leaders in the field of WIL pedagogy
Partial conference registration fee for co-applicant (remainder to be covered by co-applicant’s unit)

	Total
	
	
	$7,500
	




Timeline: Supporting the Development of Reflective Practice: A Study of the CLEAR Reflection Process in a Course-Level WIL Environment
	Activities and Milestones
	2026
	2027

	
	June
	July
	Aug
	Sept
	Oct
	Nov
	Dec
	Jan
	Feb
	Mar
	Apr
	May
	June
	July
	Aug
	Sept
	Oct
	Nov
	Oct
	Dec
	Jan

	Submit ethics proposal – June 15
	X
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Decision sent to applicants – mid-June
	X
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Funds released if Ethics clearance obtained
	
	
	
	X
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Start date for the project
	
	
	
	X
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Survey development & consulting
	
	
	
	X
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Students submit reflections 
	
	
	
	X
	X
	X
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Survey shared and collected
	
	
	
	X
	X
	X
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Survey data analyzed and shared back to PI
	
	
	
	
	
	
	X
	X
	
	
	
	
	
	
	
	
	
	
	
	
	

	Initial review of data and preliminary report prepared
	
	
	
	
	
	
	
	
	X
	
	
	
	
	
	
	
	
	
	
	
	

	UWTLC
(other local dissemination venues have flexible dates indicated by dashes)
	
	
	
	
	
	
	
	
	
	
	
	X
	_
	_
	_
	_
	_
	_
	_
	_
	

	STLHE
(other broader dissemination opportunities do not have a set date indicated by dashes)
	
	
	
	
	
	
	
	
	
	
	
	
	X
	_
	_
	_
	_
	_
	_
	_
	

	Submit final report
	
	
	
	
	
	
	
	
	
	
	
	
	X
	
	
	
	
	
	
	
	X
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