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Definitions of blended learning abound!
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A community of inquiry is a cohesive and
COGNITIVE Interactive community of learners whose (|

purpose Is to critically analyze, construct and
confirm worthwhile knowledge. Three elements
essential to a community of inquiry are cognitive

Supporting
Discourse

An important aspect of the repository Is that the online activities are

submitted by our own instructors for peer review. The repository PRESENGE
coordinator creates an abstract that describes the activity and how it

can be used in a range of courses. Each activity is reviewed by an
iInstructional designer for educational value and reusabillity before it Setting N\

Activities are classified by the instructional challenge that they
address. Instructors can easily find the activities in the IRR activity

'/ Selecting

Slimate Content - - matrix that correspond to their challenges. Once an activity has
. - - - resence, social presence and teaChlﬂg
IS Included. This process, although time consuming, ensures that P ’ | . i ifind i ind i ifi
activities are autr?entic and trans?erable | EAHING ERESENCE presence. \WWe encourage instructors to consider been ldentified, it can be copled nto a course and modified to
- (Structure/Process) these elements When they are |ntegrat|ng Onllne aCCOmmOdate SpECIfIC course COntent
activities into a blended course (Garrison and
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