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Academic Integrity at Waterloo: Take Two

t was amost four years ago that |
wrote an article in the TRACE
newsletter about Academic Integrity

(Al). Inthat article®, | cited dataon
cheating and plagiarism and sug-
gested some steps that faculty and
administrators could take to discour-
age student academic misconduct.
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The Enron scandal wasthe big
news then, and since that time
many, many more scandals have
cometo light involving “ethicaly
challenged”? people in almost
every sphere of human activity: the
arts, politics, business, and science.
It istimeto revisit the topic to
bring you up to date on what has
been happening with respect to Al
on campus and el sewhere, and to
give you a preview of UW’s plans
to bring the issue to the attention of
students, staff and faculty over the
coming months and years.

Hereat UW, therate of there-
ported incidents of academic mis-
conduct (cheating on exams, pla-
giarism, etc.) has recently in-
creased, both for undergraduate and
graduate students. For example,
based on data reported this year to
UW'’s Senate, 1.6% of undergradu-
ates were involved in some form of
academic misconduct in the aca-
demic year 2002/2003, whereas the
comparable figures for 03/04 and
04/05 are 1.8% and 2.7%, respec-
tively. For graduate students, the
comparable data are 0.19% for
02/03, 0.13% for 03/04 and 0.77%
for 04/05%. And there are reasons to
believe that these figures are an
underestimate of the degree to
which our students engage in aca-
demically dishonest behaviour.
First, self-report survey data reveal
rates far in excess of these —more
in the range of 25-50%", depending
on theinfraction, for undergradu-
ates. Furthermore, anecdotal evi-

dence and that from an informal
survey undertaken by Dr. Dick
Steffy, aretired Professor of Clini-
cal Psychology, and me a couple of
years ago suggests that many cases
of academic misconduct that are
brought to the attention of faculty
members are not reported, as they
aways should be’, to the Associate
Deans.

Over the past couple of years
there have been three sessions at
UW of which | am aware that were
designed to bring these issues to the
attention of our administration, stu-
dent leaders, and faculty. The Dean
of Graduate Studies, Dr. Ranjana
Bird, has also begun to talk to
groups of graduate students recently
concerning Al issues. In January
2004, Dr. Julia Christensen Hughes,
Director of Teaching Support Ser-
vices at the University of Guelph,
facilitated a workshop entitled
“From Academic Misconduct to
Academic Integrity: Five Leversfor
Change” for UW administrators,
faculty, and student leaders; on Feb-
ruary 24, 2005, Dr. Rob Gorbet of
Electricd and Computer Engineer-
ing, and Heather FitzGerald, Direc-
tor of Student Life, presented atalk
about Al at a“Chairs Forum” lunch
(athrice-per-term event in fall and
winter for department Chairs organ-
ized by the Office of the Associate
Provost, Academic and Student Af-
fairs); and April 12 of thisyear, the

Associate Deans, Undergraduate
Continued on page 7
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Certificate In University Teaching (CUT) Prize Winner Uses
Creative Writing Assignments in Unconventional Ways

alk to Veronica Austen about
her unconventional use of

creative writing assignments in Eng-
lish Literature courses and it quickly
becomes clear that sheisboth an
innovative and scholarly educator.
Not only did Veronica use her inter-
est in creative writing assignments
to energize her 20" Century Litera-
ture course in Spring 2005, but she
has since contributed to the scholar-
ship of teaching by publishing her
CUT research paper on the same
topic in the International Journal for
the Practice and Theory of Creative
Writing. In recognition of these
achievements, V eronica has been
awarded the inaugural Certificatein
University Teaching Prize. This
$2000 cash prize, generoudly pro-
vided by an anonymous donor, will
be awarded annually to the CUT
participant who demonstrates the
highest achievement on completion
of the program.

Ever since Veronica had an oppor-

tunity to demonstrate her under-
standing of the structure of fairy
tales by writing afairy tale instead
of afinal essay for achildren’slit-
erature course, she has been inter-
ested in extending the use of crea-
tive writing assignments beyond
children’ sliterature courses and
creative writing courses. In Spring
2005, she had her opportunity. She
instructed an English Literature
course on early 20th-century litera-
ture and included in the course syl-
labus two creative writing assign-
ments.

The first assignment, a creative
response journal, required the stu-
dentsto select 3 different textsin
the course and draft a creative re-
sponse in some form (examples
included a poem, ashort story, a
drawing or a painting) and a para-
graph explaining how the creative

response relates to the primary text.

The second assignment was op-
tional in that the students could
chooseto do an essay asaterm

project or a creative writing project.

The creative writing project re-
quired that they choose two texts
and create a short story or series of
poems that combined aspects from
both texts. Furthermore, they were
to submit a 1.5- to 2-page essay
critically assessing their work. In
both cases, the additional analytical
writing was used to create an ex-
plicit connection between the crea-

tive work and the critical evaluation
that is central to literature courses.

How did the students react? They
were excited by the opportunity to
“flex their creative muscles’ and
they very actively engaged in the
course by participating agreat dea
during class and asking for extra
feedback on their creative work.
Veronicafound that the experience
of sharing their excitement and be-
coming involved in their writing
process was very rewarding; how-
ever, she cautions that the extra
workload would be unreasonable for
instructors of classes with more than
25 students.

If you wish to read about how
creative writing assignments can be
used to develop critical readers, you
will find a copy of Veronica sre-
search paper inthe TRACE library.
A number of CUT participants have
allowed copies of their research pa-
persto serve as models for others.
They have written on a variety of
topic areas involving teaching and
learning in higher education. |
would encourage anyone who
teaches on campus to come by and
spend alittle time reading the pa-
pers. Or come to our research pro-
ject presentations, which are held at
least once every term. Perhaps
you'll spot next year's Certificate in
University Teaching Prize winner!

Kate Hoye

Funding Available for Teaching-Related Activity

Project proposals are being invited for funding through three separate programs. The Learning Initiatives Fund (LIF:
$5,000 - $15,000) and the Program Initiatives Fund (PIF: up to $20,000) are both administered through the Office of
the AVP-LRI, and the Instructional Development Grants (ID Grants: up to $1,000) are administered through the
TRACE Office. The LIF Grants support the undertaking of projects that enhance undergraduate-student learning.
The PIF grants are primarily aimed at departments, schools and Faculties to aid them in undertaking improvementsin
undergraduate learning related to their academic program reviews. Proposals for these grants are due May 25 and
application information is available on the LRI website: http://www.learning.uwaterloo.ca/. The ID Grants are de-
signed to help instructors improve teaching effectiveness. This year’s deadline for proposalsis May 25. Information
and the application form can be obtained from the TRACE website: http://www.trace.uwaterloo.cal.



RateMyHeuristic.Com

veryone loves aheuristic: a

handy, tidy, bulleted, get-
down-to-brass-tacks distillation of
the best practices for navigating
your way through a complex system
or situation. In higher education,
one of the best known heuristics
must surely be the “ Seven Princi-
plesfor Good Practice in Under-
graduate Education,” devised in
1987 by Arthur Chickering and
Zelda Gamson. As you probably
know, Chickering and Gamson’s
seven principles encourage things
like “ student/faculty contact,”
“prompt feedback,” and so on.
Other heuristics have also been pro-
posed as alternatives to that of
Chickering and Gamson. For exam-
ple, the National Survey of Student
Engagement (NSSE) advocates
“Five Benchmarks of Effective Edu
cationa Practice,” such as“level of
academic challenge” and “active
and collaborative learning.” Like-
wise, Patrick Terenzini, the author
of the award-winning How College
Affects Sudents, identifies “ Six
Characteristics of Learning and De-
velopment,” including “real world
activities” and “unbounded by time
or place.”

When | first learned of the trio of
higher education heuristics men-
tioned above, | wondered whether
they were simply three different
ways of conveying the same peda-
gogical ideas, or whether they were
fundamentally and conceptually
distinct from one another. Finding
out was fairly straightforward: |
simply laid out al three heuristicsin
front of me, and tried to map the
principles of one heuristic against
the principles of the other heuristics.
There was, it turned out, some de-
gree of overlap —for instance, all
three heuristics affirm the val ue of
active learning and collaborative
learning — but overal | was struck
by their lack of correspondence. As

asingle example, Chickering and
Gamson'’s “prompt feedback” has
no counterpart in either the NSSE
or Terenzini heuristics.

All this got me thinking that if
these three heuristics couldn’t
agree, then maybe | should try to
invent my own.

| decided that my heuristic would
be based upon the attributes that
students themselves identify as
contributing to effective instruc-
tion. To thisend, | collected and
analyzed a thousand comments
from awebsite known as Rate-
MyProfessors.Com. As you may
already know, RateMyProfesors
.Com is an advertising-supported
website that allows students from
any university in North Americato
rate their instructors on afive-point
scale. Students also have the option
of supplementing their numerical
rating with written comments.
These ratings and comments are
then collated so that auser — let’s
say a student considering a Biology
course offered by Professor Nemo
— can check out what other students
have said about Professor Nemo,
and factor that into his or her deci-
sion to take the course.

Let me now elaborate on my
method. First of al, rather than ran-
domly choosing a thousand com-
ments from RateMyProfessors
.Com, | instead selected ten top-
ranked and ten bottom-ranked in-
structors at each of five Canadian
universities. For each of these in-
structors, | chose ten cogent student
comments. By “cogent,” | mean
that the comment identified at |east
one meaningful attribute about the
instructor. Thus, acomment such as
“She explains difficult concepts
really well” is a cogent comment,
whereas “He sucks” or “ She rocks”
isnot. | then did aqualitative
analysis of the thousand cogent
comments, tabulating and catego-

rizing theinstructor attributes that
students cited. | ended up with thirty
categories of attributes, such as
“good sense of humour,” “passion
for teaching,” “helpful outside of
class,” and “fair assessments.” |
then converted the raw numbers that
each category received into percent-
ages of thetotal: thus, for example,
“passion for teaching” represented
4% of all the comments, while
“good lectures’ represented 9.5% of
thetotal. Finaly, | collapsed the
thirty categoriesinto broader cate-
gories. For example, the categories
of “friendly,” “good sense of hu-
mour,” “passion for teaching,” and a
few others were all subsumed into a
broad category that | called
“Character” —that is, attributes that
pertain to the personaity or de-
meanor of the instructor. Once | had
finished collapsing my thirty origi-
nal categories, | was left with a heu-
ristic comprising four “master” cate-
gories, namely, Character, Trans-
mission, Course Design, and As-
sessment. In other words, those four
categories are the ones that students
tend to identify as most important to
themin effective instruction. Let me
say abit more about each one of
these four categories, and also about
their importance in relation to one
another.

First, the category of Character, as
I’ ve dready said, pertainsto an in-
structor’ s personality or demeanor,
including whether he or sheis
friendly, has a good sense of hu-
mour, is enthusiastic, and so on.
Character represents a whopping
45% of al the commentsthat | sam-
pled from RateMyProfessors.Com.

Second, Transmission pertainsto
how an instructor conveys content
to the students. | phrase it this way
because that, judging from the stu-

dent comments, is how students
Continued on page 4
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RateMyHeuristic.Com

Continued from page 3

think about their learning, that is, as
the transmission of ideas and infor-
mation from instructor to student.
To put it another way, students
don’t see instructors as facilitators
of learning whose job isto devise
ways to get studentsto interact with
content. Rather, asfar as students
are concerned, instructors are trans-
mitters of content, which to them
means giving good lectures, making
available good lecture notes, re-
sponding to student questions
clearly, using good examples and
demos, and so on. Transmission
represents 31% of all the comments.

Third, Course Design pertainsto
how well prepared and organized an
instructor is, whether thereis con-
gruence between what istaught in
class and what is tested during the
exam, whether the pace and work-
load are reasonable, and so on.
Course Design represents 7% of all
the comments.

Fourth, Assessment pertainsto
whether an ingtructor grades fairly
and whether he or she provides
timely and useful feedback. Assess-
ment represents 6% of al the com-
ments.

Clearly, there are some striking
findings here, not least of whichis
that what students identify as having
the biggest impact on their learning
isthe character of theinstructor. To
put it another way, if an instructor
wants to do one thing that will help
students learn, then it appears that
he or she should be friendly and tell
the occasional joke. The importance
of thisto students shouldn’'t be un-
derestimated: from a percentage
point of view, attributes pertaining
to Character were mentioned in the
student comments almost seven
times more frequently than attrib-
utes pertaining to Assessment.

Another salient conclusion would
seem to be this: that students think

about learning in terms of atrans-
mission model, the “sage on the
stage” approach, as opposed to the
active learning or “guide on the
side” strategiesthat are currently
being propounded by expertsin
higher education. In other words,
the comments from RateMyProfes-
sors.Com indicate that asfar as stu-
dents are concerned, good lectures
do make good learning.

In a nutshell, that’ s what my heu-
ristic-driven analysis of student
comments in RateMyProfes-
sors.Com turned up. But of course
there's a huge caveat that must be
addressed: namely, should we give
any credence to these findings? Do
students know what they are talking
about? Are students credible au-
thorities on what makes effective
instruction? When it comes to rat-
ing instructors, are they actually
ableto digtinguish what is effective
from what they like or what they
are used to?

My own response to these ques-
tionis mixed. | think, first of all,
that we can unreservedly accept the
students’ high valuation of Charac-
ter. In other words, if students say
that they learn better from anin-
structor who isfriendly and has a
sense of humour, then | think we
really need to take this at face
value.

However, with regard to high
valuation of atransmission model
of education, | think we need to be
abit more cautious. On the one
hand, | share this high valuation: |
love listening to a good lecture,
either in a classroom or on my
iPod. But on the other hand, I'm
also convinced that learning activi-
tiesthat are more interactive than a
lecture are a powerful resource for
ainstructor to draw upon. | also
think that learning activities that are
collaborative in nature — which the
traditional lectureis not — can con-
tribute greatly to learning out-
comes. But university students

don’t seem to recognize yet that
replacing or supplementing the tra-
ditional lecture with more active
forms of learning can be agood
thing. Thisisduein part, as| sug-
gested above, to the fact that lec-
tures are what students are used to,
and straying from this familiar sine
gua non into collaborative work,
class presentations, reflective learn-
ing, task-based learning, one-
minute summaries, and other forms
of active learning can feel disori-
enting and annoying, like being
forced to switch from Fahrenheit to
Celsius, or from ahigh-fat diet to a
low-fat diet. But | think the reluc-
tance of students to abandon alec-
ture-centred model of education
aso results from their tendency to
see themselves as consumers, and
learning as a product rather than a
process. Their attitude toward edu-
cationislikeminewhen | hirea
plumber: | just want him or her to
fix the damned leak under my sink,
not to facilitate a collaboration be-
tween myself and my spousein
which we reflect on our household
water consumption. The difference,
of course, isthat learning really isa
process, apersona and also social
construction of meaning, not the
acquisition of acommaodity or even
of aservice.

In any event, what seems ineluc-
table is that there is a significant
disunction between student expec-
tations and the active-learning
pedagogies that expertsin higher
education are encouraging instruc-
torsto adopt. Students expect
course content to be transmitted to
them via lectures and lecture notes,
and the extent to which this expec-
tation isfulfilled correlates with
how they rate their instructors; yet
many instructors are attempting to
supplement or replace traditional
lectures with learning activities that
are more interactive and collabora-
tive, and in so doing they end up

Continued on page 5
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Cqmln S and Goings at TRACE

§ N Y e have had alively turnover
of staff here at TRACE over
the last few terms, both with the
Certificate in University Teaching
Program and at administrative lev-
els, and thistermis no exception.
First of al, we said goodbye to Kate
Hoye, who had been our part-time
CUT Program Coordinator since the
beginning of January thisyear. Kate
will soon defend her PhD disserta-
tion in Systems Design Engineering
and has plans to take up a post-
doctora fellowship in Ottawa
shortly. Kate, with her intelligence,
organizational ahility, and good hu-
mour was a godsend to our CUT
Program when our previous Coordi-
nator left unexpectedly in December

to take up full-time teaching duties
at WLU. Replacing Katein that
position is Trish Stadnyk (pictured
to the left), who hasbeen a TA De-
veloper with us since January.
Trish, also an engineering graduate
student (Civil Engineering), shares
many of Kate' straits and has al-
ready shown great |eadership skills
within TRACE. See page 12 for
two more additions to the TRACE
CUT dtaff: Amanda Clark from the
Department of Psychology is our
new TA Developer who replaces
Chris Watson, aso in Psychology,
whose year asa TA Developer
ended April 30; and Dan Olsenisa
former TA Developer who has re-
turned to help us out with thein-
creasingly popular CUT Program
over the spring term. DanisaPhD
student in the Department of Geog-
raphy.

The non-CUT aspects of staffing
also saw changes starting this term.
We have benefited greatly from
having had a full-time co-op student
with us last term, which was a busy

one here at TRACE. Hafsa Qureshi,

who isin the Department of Health
Studies and Gerontol ogy, resumed
her life asa student on May 1. On

the administration front, Tracy
Penny Light has been a tremendous
asset in TRACE in her position as
Acting Associate Director since
January of last year, and has re-
turned to her role in the office of
Tom Carey, the Associate Vice-
President, Learning Resources and
Innovation (LRI), where she can be
reached at tplight@admmail, or at
ext. 3899. Tracy islooking forward
to aresearch term this summer.
Tom s scheduled to return in July
from his sabbatical leave in Califor-
niato take over thereins of hisLRI
post from Gail Cuthbert Brandt,
who has very capably managed
Tom'sjob aswell as her own as
Assaciate Vice-President, Academic
since September of last year.

Donna Ellis, who has been on ma-
ternity leave since last May, offi-
cially returned to her position as
Associate Director of TRACE.

Last, but certainly not least, Cath-
erine Schryer, who will take over
from me as Director of TRACE next
term, increased her commitment in
the TRACE Office from 20% to
40% of her time as of May 1.

Barbara Bulman-Fleming

RateMyHeuristic.Com
Continued from page 4

frustrating their students’ expecta-
tions and potentially sabotaging
their own course evaluations. The
solution, perhaps, is not to abandon
active-learning strategies, but to
educate students about their educa-
tion. That is, instructors who are
shifting away from the traditional
lecture model need to spend some
time explaining to their students the
reasons for the shift. They need to
show their students the evidence,
which abounds, that active and col-
laborative learning activities result
in improved learning outcomes.

And in order to make this case a
convincing one, theinstructor’s
explanation needs to be ongoing:
not just afifteen-minute spiel given
on thefirst day of acourse, but a
recurrent theme that is woven into
or around the activities that are
built into the course. Changing atti-
tudes and assumptions may be dif-
ficult, but it is, after all, what learn-
ing isall about.

Further information:

On May 17, from 12:00 to 1:00 pm
inthe FLEX Lab (LIB 329), Mark

will be making a presentation de-
voted to the topic of thisarticle.

References:

Seven Principles for Good Practicein
Undergraduate Education:
http://www.msu.edu/user/coddejos/seve
n.htm

National Survey of Student
Engagement:
http://nsse.iub.edu/pdf/nsse_benchmark
s.pdf

Six Characteristics of Learning and
Development
http://www.educause.edu/eliweb061

Pascarella, E.T. & Terenzini, P.T.
(2005). How college affects students: A
third decade of research. San Fran-
cisco: Jossey-Bass

Mark Morton, Instructional Program
Manager , LT3 Centre
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Teaching Physics at Waterloo

] n everyday life the word
“Physics’ may sound musical
and soothing to some, but at the
same time it may sound quite irritat-
ing and painful to many others.
Thisfeeling is no different within
the university student body. The
Physics mgjorsloveit, whereas the
others may not share the same pas-
sion. However, since Physicsis
essential to many disciplines within
the university, teaching this subject
becomes a very challenging endeav-
our to all the members of the De-
partment of Physics. At present, the
Department has a fine mixture of
some senior professors and some
young talented faculty members
who take agreat deal of pridein
their research and teaching. Over
the years this Department has pro-
duced many winners of the Distin-
guished Teacher Award and contin-
uesto strive hard to maintain a high
standard of teaching.

With theintention of further im-
proving their teaching, the Depart-
ment along with TRACE organized
ateaching retreat on December 14,
2005. Thanksto the organizers Dr.
Tracy Penny Light and Dr. Barbara
Bulman-Fleming, this event was a
great success. The two main speak-
ers at this event were Dr. John
Smith who spoke about first-year
teaching and Dr. Rob Mann whose
talk was on upper-year teaching.
This event aso gave the members of
the Department atime to reflect on
their teaching methods and to share
their thoughts and also learn from
one another. The success of this
event was quite evident at arecent
Department meeting when it was
decided that aretreat of this sort
should be held again in the near fu-
ture. | was able to speak with many
members who attended this event;
although afew had some negative
comments, most of the comments

that were made were very positive.

The teaching of Physics at some
ingtitutions has changed from the
traditional methods to those fo-
cused on amore active learning
environment for the students.
Technologica advances have been
incorporated into classroom teach-
ing and some ingtitutions have even
changed the architecture of class-
roomsin which Physicsis taught.
Another change isthat some tradi-
tional classroom demonstrations
have been replaced by applets,
which | personally have found to be
very useful. Physics appletsor
“Phydlets’ are computer programs
that simulate atypical demonstra-
tion in Physics. For example, the
motion of a pendulum about its
equilibrium position or the motion
of abaseball can be viewed on a
computer monitor.

Harvard University uses a
method called “ Peer Instruction”?,
which involves students thinking
about a“ concept question” pro-
vided by the instructor and formu-
lating their own answers and then
having small-group discussions
about it. Studies have shown that
students learn better when they are
actively involved. They need the
opportunity to communicate with
each other as they confront miscon-
ceptions and initialize their own
understanding of anew idea.

First-year students at Northern
Kentucky University are introduced
to Physicsin "Studio Laboratories".
Their website has the following
description of the studio approach:

“ Studio laboratories provide an op-
portunity for students to actively
engage in the learning process. The
new Science Center at NKU houses
three spacious studio laboratories
for introductory physics teaching.
Each lab has the capacity to accom-
modate 24 students and has 8 sta-

tions. Each station has a computer,
data acquisition interface, data
analysis software and afull array of
modern equipment for physics ex-
perimentation. The studio labs con-
tain the state of the art audio/video
equipment, allowing projection of
essentially any audio/visua infor-
mation.”?

At MIT, asimilar project is under-
way. “The Technology Enabled Ac-
tive Learning (TEAL)/Studio Phys-
ics Project” isdesigned for large
first-year classes. Thissystemisa
combination of lectures and labora-
tory work To quote their website:
“Thisformat is centered on an ac-
tive learning approach —that is, a
highly collaborative hands-on envi-
ronment, with extensive use of net-
worked laptops and desktop experi-
ments (Physlets).”

“The objectives of the TEAL/
Studio Physics Project are to:

« Create an engaging and techno-
logically enabled active learning
environment;

« Move away from a passive lec-
ture/recitation format;

« Increase students conceptual un-
derstanding of the nature and dy-
namics of electromagnetic fields
and phenomena;

« Foster students' visualization
skills”®

With many prominent universities
adopting this new method, can Wa-
terloo continue with its traditional
ways of teaching? Should we also
try to change our teaching styles? In
my opinion the answer to these
guestions should be “Not right
now.” The“Active Learning” for-
mat will not be feasible for our first-
year students at present. This
method is time-consuming for the
student; moreover, our classroom
architecture is not suited for this

type of teaching. Most of our
Continued on page 9



Academic Integrity...continued

Continued from page 1

Affairs, Sheila Ager (Arts) and
Wayne L oucks (Engineering) joined
mein apanel discussion aimed at
faculty members, entitled: “How to
Prevent/Deal with Cheating and
Plagiarism’ . Although these events
were al well attended and were
probably successful in at least some
sense, | have had the feeling that we
have been preaching to the con-
verted and that much more needs to
be doneinthisregard. Other uni-
versities, for example, have partici-
pated in aweb-based survey on Al
administered by the Center for Aca-
demic Integrity (CAl: anon-profit
organization to which UW has an
ingtitutional membership and for
which the goal isto promote the
five fundamental values of Al®in

ulty members about Al, and detec-
tion of dishonest behaviour.

There are many models for how
best to educate students about why
academic integrity is fundamental
to what we do at the university.
Some examples are: web-based Al
tutorials (compulsory or not); ac-
tivities during orientation week
such as skits or contests to analyse
and suggest solutions to moral di-
lemmas; web sites about how to
avoid plagiarism in essay-writing;
booklets about proper citation prac-
tise, etc. We will no doubt be dis-
cussing various alternatives and
strategies in upcoming meetings. |
believe that the three most impor-
tant things we can do as faculty
members are to: DISCUSS aca-
demic integrity with our students at

Moss’ (Measure Of Software Simi-
larity), a (free) detection service for
computer programs. | know of
some faculty members who would
like very much for the University to
adopt Turnitin, but | understand that
the Deans do not favour this ap-
proach. The controversia issues
surrounding Turnitin relate to stu-
dent copyright and the idea that the
system promotes an atmosphere of,
at least initial, mistrust of the stu-
dent because all work is submitted
to the plagiarism-detection company
to be checked for plagiarism against
their vast database. By the way, Dr.
Ming Li, a Canada Research Chair
in Bioinformaticsin the David R.
Cheriton School of Computer Sci-
ence here at UW, has developed
SID (Shared Information Distance
or Software Integrity Detection),

institutes of higher learning). Some  the beginning of whichis
2:/; hired Academic Integrity offi ltor;i \%zaer,i r?][\(;jr - ALL academic offences shoul d be gl:;a:r)_com
We are now, | believe, moving tion about proper | Téported to the relevant Associate program de-
more quickly in the right direction citation practise | Dean. Somecases, if appropriate, tection soft-
with our efforts. In September (thelibrary and | can be handled informally at the ware that
2005, Dr. Bruce Mitchell (Associate  UW-Ace can instructor/departmental level appears to be
Provost, Academic and Student Af- help agreat deal | whereas others need to be referred superior to
fairs) and | put together an ad hoc here); CON- to the Associate Dean for settlement. |MOSS.
Academic Integrity Working Group ~ NECT” with In sum-
comprising faculty-member, ad- them as a person mary, there

ministration, undergraduate- and
graduate-student, staff, and Faculty-
Association representation. Bruce
chairsthis group, which has met
monthly since that time. We have
the official blessing of the Deans
Council, every member of whom
believes that Al-related issues need
to be addressed more seriously and
that more needs to be donein the
way of educating faculty, staff and
students. Although we have no offi-
cial status, we are developing a plan
to engage the students and faculty
members of the University in the
CAl’sweb-based survey, possibly
asearly asthisfal, and are discuss-
ing ways to address such issues as
education of students, staff, and fac-

so they will be more likely to come
to usif they are experiencing prob-
lems rather than to consider cheat-
ing; CLARIFY our expectations
regarding collaboration on assign-
ments and keep those clear mes-
sages coming; and FOLLOW
THROUGH with REPORTING to
the Associate Dean of our Faculty
any violation of academic integrity
we or our TAs come across. If we
do not follow through, we run the
risk of transmitting to our students
the idea that doing honest work is
not important.

Asfar as detection of plagiarism
in written work is concerned, there
are commercial plagiarism services
such as Turnitin® for essays and

islotsto be done hereto improve
our culture of academic integrity,
but | believe we' re moving in the
right direction and at a pace that has
significantly picked up over the past
few years. | believeit'svital that
we continue to increase the momen-
tum, otherwise we will be left be-
hind and it won't be long before our
good reputation will be at signifi-
cant risk.

Barbara Bulman-Fleming

L« Academic Integrity”, in Teaching
Matters (10), Fall 2002
http://www.adm.uwater| oo.calinfotrac/t
mSeptember02.html

“Wayne Loucks term to describe stu-

dents who commit acts of dishonesty —
Continued on page 11
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Teaching Award Winners

RACE congratulates this year’s winners of the Distinguished Teacher Award! Coming from departments across

our entire campus, these teachers are superb representatives of the breadth of teaching expertise available on our
campus. Pictured from left to right are: James Barnett, Accountancy; George Davidson, Mechanical Engineering;
Owen Ward, Biology; and Erik Woody, Psychology.

Please note that al Faculties have liaisons for the DTA awards who can act as resources for students wishing to
nominate their professors for an award. Nominationsfor the DTA for 2007 are being accepted now. For information
about awards, please visit: http://www.trace.uwaterl 0o.ca/awardshp.html.

We would aso like to congratulate the
recipients of the Distinguished Teaching
by a Registered Student Award: Julie
Gauley, Biology; Daniel Olsen, Geogra-
{ phy, Spencer Rand, Architecture; and un-
dergraduate Jason Tsang, Planning. Con-
gratulationsto all!

The name change of the Distinguished
Teaching by a Registered Student Award
to the Exceptional Teaching by a Student

! Award was approved at Senate in April.
| Further award details can be found online

| at: http://www.trace.uwaterloo.ca/

awardshp.html. Please note that students
L to R Dan Olsen, Julie Gauley, Jason Tsang who won the DTRSA cannot winthe ETS
Absent: Spencer Rand Award.

Summer Teaching Conferences , _
conference. Thethemethisyear is

wo teaching conferences are May 16. Registration and session “Knowledge and its Communities.”

being held close to UW this information is available at: The conference runs from June 14
summer. First, the University of www.tss.uoguel ph.caltli/. to 17 at Victoria College. Registra-
Guelph is hosting a one-day teach- Thisyear, the University of To- tion and program information is at:
ing and learning innovations confer- ronto is hosting the 26th annual www.utoronto.ca/ota/stlhe_sapes06.
ence entitled “ Pedagogies That Society for Teaching and Learning UW is an STLHE institutional

Challenge.” The event isbeing held in Higher Education (STLHE) member.
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Scholarly and Professional Development Activitiesat TRACE

D onna Ellis, Associate Director
of TRACE, will giveanin-
vited keynote address, “ Under-
standing Ourselves as Teachers:
Metaphors, Models, and Meaning",
at Salem State College's annual re-
treat for faculty members called
"Pearls and Perils of Teaching" on
May 19. While there, shewill also
facilitate aworkshop entitled
"Understanding Ourselves as Teach-
ers. Finding Y our Own Meaning."
In June, both Donna and Tracy
Penny Light, TRACE’'sformer Act-
ing Associate Director, will facili-
tate aworkshop entitled "Creating
Community in the Innovative Class-
room" at the annual meeting of the
Society for Teaching and Learning
in Higher Education in Toronto.
Tracy had a busy winter term off-

campus. She attended the Educause
Learning Initiative meeting in Cali-
fornia where she co-presented a pre-
conference workshop on ePortfolios,
and the American Association of
Colleges and Universities Learning
and Technology meeting where she
presented a paper on "Disciplinary
Approachesto Using ePortfolios to
Advance Reflective Thinking and
Integrative Learning," with two US
colleagues, aswell as co-facilitated a
roundtabl e discussion on “Estab-
lishing and Maintaining Collabora-
tions for Teaching and Learning”. In
addition, she attended The History
Education Network (THEN) at UBC
where she presented her recent re-
search, "Facilitating Deep Learning
in History with ePortfolios."

March was a busy month for

TRACE's Catherine Schryer. At
the Association for Teachers of
Technical Writing in Chicago she
gave a paper called “Crossing Bor-
ders: Sites of Discursive Negotia-
tion in Healthcare Practice” and she
presented an invited address for the
Faculty of Education at McGill in
Montreal entitled “ Teaching Strate-
gies and Case Presentations. Impli-
cationsfor Professional Training
Programs.” In addition, her re-
search group had a paper published
that month: Spafford, M., Schryer,
C.F., Mian, M. & Lingard, L.
(2006). Look who'stalking: Teach-
ing and learning using the genre of
medical case presentations. Journal
of Business and Technical Commu-
nication, 20 (2): 121-158.

Barbara Bulman-Fleming

Teaching Physics...

Continued from page 6

science and engineering students
take many coursesin their first year
and time becomes a mgjor factor to
them. Hence traditional lectures, in
my opinion, are better suited for our
students. But, we could change our
tutorials to have the students more
actively involved and | would like
to see this method being imple-

mented for our first-year Physics
tutorials. On the other hand, the
“Active Learning” format might
work for some upper-year Physics
courses. In my opinion, probably a
combination of the traditional and
active-learning teaching methods
would be the best for our students,
depending on their level.

Rohan Jayasundera

http://mazur-

www. harvard.edu/education/education
menu.php
http://physics.nku.edu/new/studiophysi
cs.htm
3nttp://www.brevard.edu/fyc/ruproject/
mit/teal .htm

LT3 Spring 2006 Events

http://It3.uwaterloo.ca/events

(Centrefor Learning and Teaching Through Technology)

“Even your pillow will need apillow”: the extent to which student comments from ratemyprofessors.com
map against the best practices proposed by expertsin higher education. A presentation by Dr. Mark Mor-
ton, Instructional Program Manager, LT3 Centre.

Wednesday, May 17, 12:00 - 1:00 pm, FLEX Lab, LIB 329.
Please visit the LT3 web site, for a complete list of upcoming Spring 2006 events:
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Teaching Excellence Council (TEC) Activity

eaching Excellence Academy

(TEA): Thesecond UW TEA
took place April 26, 27, 28 and May
1. It wasfacilitated by Tracy Penny
Light and Donna Ellis, aswell as
Baob Sproule (School of Accoun-
tancy) and Mardy Frazer
(Kinesiology) who were participants
in UW’sfirst TEA held last August.
This year, there were 11 partici-
pants. More information concerning
this year’s session will appear in the
fall newsletter. What occurred dur-
ing these four days was described
by Tracy in an article in September
2005’ s Teaching Matters concern-
ing last August’s session: “The
workshop provided an opportunity
to reflect on individual teaching phi-
losophies and to identify waysto
develop personal excellence as a
teacher; to learn and apply course
design principlesto design or redes-
ign acourse; and to share instruc-
tional and assessment methods.”*

Barbara Bulman-Fleming

TEC Working Groups

Open Classrooms:

The Open Classroom Working
Group offered a series of three
open-classroom sessions in the
winter term, following a successful
pilot programinthefal. Three
excdlent instructors teaching large
classes (Jean Andrey, Andrew
Hunt, and Lyndon Jones) opened
their classrooms to faculty col-
leagues for one class. Each class
was preceded by a discussion by
the observers with the instructor on
what the observers could expect.
Another discussion session was
held after the class to debrief.
Feedback on all of the sessions was
very positive. The working group
has decided to continue the pro-
gram and will offer two sessionsin
the spring term, both in Engineer-
ing (more details on page 11) and
more next fall. The group decided
to forego the pre-class discussion
sessions, opting instead for contact
by email, but the post-class discus-

sionswill beretained. No matter
what the level of experience of the
faculty observers, thereis much to
be learned from participation in

these sessions.
Stan Laiken, Chair

Discipline Engagement:

The Discipline Engagement Work-
ing Group (aka“ Getting Students to
Study What Interests Them”) isin-
vestigating ways in which to help
our students understand that inher-
ent interest in their disciplinesisan
important part of academic achieve-
ment and a fulfilling career. The
group believes that the more stu-
dents are engaged in their program
of studies, the more they come to
love learning for its own sake and
are able to become highly produc-
tive members of society. Co-
operative Education and Career Ser-
vices have offered the group their

active support and assi stance.
Larry Smith, Chair

thitp://www.trace.uwaterl 0o.ca/tmSepte
mber05.pdf

New at TRACE

Students who would like to book
an observation towards GS 903 of
the Certificate Program, can now
do so by sending an email request
directly to:

tracecut@admmail .uwaterloo.ca
Please remember to include;

Last Name:

First Name:
Department:

Home Phone Number:
Campus Phone Number:
Email:

Information about the course you
would like observed:

Course Name:
Course Number:
Time:

Date:

Location:

The SUBJECT linein your email
should indicate that thisis a RE-
QUEST FOR OBSERVATION.

Departmental Teaching
Workshops

A number of departments have
held teaching-based workshops,
coordinated through TRACE,
since the inception of this pro-
gram last year. Known as
“Teaching Spa Days’ or
“Teaching Retreats’, these
events have been instrumental in
energizing department partici-
pants and providing aforum to
discuss teaching and learning.

If your department is interested
in holding such an event, please
contact Donna Ellis at ext. 5713.
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Spring Open Classrooms
For Faculty Members

Two award-winning instructors from the Department of Mechanical Engineering will open their classrooms this term.
Please register through the Teaching Council Excellence website: http://www.teaching.uwaterloo.ca/groups.html.

ME 459 - Energy Conver-
sion

Instructor: Roydon Fraser
Date: Tuesday, May 9
Time: 10:30 - 11:20 am.
Location: CPH 3374
Post-observation Discus-
sion: 11:20 am. - noon
Location: CPH 3374

ME 566 - Computational
Fluid Dynamicsfor Engi-
neering Design

Instructor: Gordon Stubley
Possible Dates: Monday,
June 5, 1:30 - 3:30 p.m. or
Monday, June 12, 1:30 - 3:30

[p.Mm. (to be confirmed a week prior
to event)

Enrolment: 50 Location: CPH 3374

Post-observation Discussion:
3:30-4:30
Location: E2 2318
Enrolment: 25

Academic Integrity... “Why report to the Associate Dean?

Continued from page 7 ) « to determine whether or not the student is afirst offender, and to

used Qﬂgigﬁtwglg;ﬁg%to establish a record if hefsheis (and isfound guilty)

Cheating’, April 12, 2006. . to detefml ne or confirm jurisdiction ' .

3The data from which these rates were + to obtain separate, and extra-departmental, confirmation on the

calculated were taken from the Report guestion of the adequacy of the evidence in the case

to Senate, Feb. 27", 2006 by the Uni- « to obtain confirmation of procedural details

versity Committee on Student Appeals « togaininformation on appropriate disciplinary action and equity of

(UCSA), which isavailable as a pdf file penalties

on the web.
4 i . .

McCabe, D.L. (2005) Cheatingamong | \w/hat happensif an instructor doesnot report?
college and university students: A
North American perspective. Interna-

tional Journal for Educational Integ- * Repeat offenders are not identified.

rity, 1 (1). « Recordisnot established for afirst offender.

http://www.ojs.unisa.edu.au/journal s/in « Inequities of penalty take place (too lax or too harsh).

dex.php/1JEI «  Student’srights may not be respected

°Athough all cases need not be referred Rights should and must be respected for their own sake.

to the Associate Dean for action (that is, Secondarily, not respecting a student’ s right to be heard and to

when the criteria for an informal resolu- receive an equitable penalty is an automatic route to a successful

tion are met), all must be reported. appeal.

6 . .. .

F%t&/ / Wv‘éwa"’]‘fadem' cintegrity.org/pdf/ «  Students get the wrong idea about the academic integrity culture at
oject.p

UW (that faculty don’t care, that there are no consequences, €tc.).
« TheUniversity as an institution gets the wrong idea about the extent
of the problem.”

"See Mark Morton's excellent articlein
thisissue: “RateMyHeuristic.Com”,
p.3

8http://www.turnitin.com/static/home. ht _ _ _
ml Notes are taken from Sheila Ager’ s presentation at TRACE' s pand discus-

*http://www.cs.berkel ey.edu/~aiken/mo sion April 12, 2006: “How to Prevent/Deal with Cheating and Plagiarism.”
ss.html
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New TA Developer

Amanda Clark is an eager and mo-
tivated new addition to the TRACE
team. Sheis currently pursuing a
PhD in Behavioural Neuroscience
through the Department of Psychol-
ogy and is excited to get involved in
avariety of challenging teaching
experiences while working with
TRACE. Amanda has held several
TA positions both at UW and
throughout her undergraduate pro-
gram at St. Thomas University. She
islooking forward to applying the
knowledge she has acquired in cre-
ating tutorials and labsand is ex-

Returning TA Developer

L ___ B LS. O SR

Dan Olsenisreturning to TRACE
for asecond time. Dan isaPhD
student in the Department of Geog-
raphy, focusing on tourism and the
geography of religion. He has
taught a number of courses on cam-
pus, and recently won the Distin-
guished Teaching by a Registered
Student Award. He looks forward
to working with CUT participants
this summer. He can be reached at:
dh2olsen@fes.

From Presenting to Lecturing

OR
S0 You Want To Be a Faculty Member
Teaching Dossiers

OR
Freeing Your Voice

OR

trace@admmail.

be offered every term.

Becoming a Critically Reflective Teacher August 10

For more specific details, watch for notices in your department and via
the Workshop and Certificate listservs. Tojoin either listserv, emall

Announcing Spring 2006 TRACE Events

TRACE will be offering many workshops this term, which are open to all
UW faculty members, staff instructors, and graduate students.

May 9 12-1:30 p.m.
May 12 12-1:30 p.m.
May 25 12 - 2:00 p.m.
June 21 9:30- 11:30 am.
July 26 9:30-11:30 am.
July 18 12-2:00 p.m.
July 19 12-2:00 p.m.
12:30- 3:30 p.m.

Certificate in University Teaching (CUT) participants, please note that
all of these workshops partially fulfill CUT requirements for GS 901 and
902. Theteaching dossier workshop isrequired for the CUT and will

To register for workshops, go to:
http://www.trace.uwaterl 0o.ca/workhp.html

cited to share these experiences
with other students to develop their
teaching skills. Amanda also has
one-on-one teaching experience as
atutor with New Brunswick’s De-
partment of Education. Some of
Amanda s favourite activities out-
side the classroom include cooking,
creating scrapbooks, and minor
home renovations. Amanda can be
reached at: aclark@watarts.
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